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Students with Significant Learning 
and Behavioral Challenges
Including Autism Spectrum Disorders

Have a range of abilities, strengths, 
and weaknesses

May communicate, interact, behave, 
and learn in ways that are different from 
most other children

Different levels of support are needed 
for different students to meaningfully 
participate in inclusive environments 
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All children are unique

Survey Results:
Teachers identified specific skills that increase successful 
participation within the general education environment
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Lunch, Recess, 
Specials

• Transition by walking in  
line

• Social interaction
• Eating, raising their 

hands, appropriate play
• How to hold a lunch tray, 

ask for food, say thank 
you

• Able to follow the 
lunchroom routine 
independently 

• Using pictures/
schedule to increase 
independence

Classroom
• Answering questions and 

describing 
pictures/illustrations in 
stories

• Request help
• Following directions
• Social interactions with 

peers
• Sitting for extended 

periods, working in small 
groups

• How to start and 
complete a task quietly

• Academic skills
• Communication skills

All Settings
• Following directions

• Self-management

• Requesting a break, 
advocating for 
themselves

• How to ask for item they 
need when upset or mad

• Decrease in stimming 
behaviors, running and 
non-compliance

**Data taken from the Arizona Statewide Autism Project Inclusion Survey 2017-18**

Evidence-Based Practices
Strategies that can be easily incorporated into general education environments

Reinforcement Strategies
Positive Behavior Supports
Self-Management
Task Analysis/Routine Instruction
Student Schedules
Visual and Environmental 
Supports
Social Narratives
Social Skill Instruction
Peer Modeling
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Learning Characteristics
Students with ASD

Typically respond well in highly-structured environments and when expectations/activities 
are made clear and predictable

Often have challenges with even very basic organizational concepts (e.g., what to do first, 
next, and last when completing assignments, attending to relevant concepts in an 
assignment, how to store and organize materials)

Usually learn more effectively when tasks are broken down into small parts and with 
repeated practice

Perspective taking (putting one’s self in someone else’s shoes) is challenging for many 
students. This creates difficulties in navigating a wide range of social situations 

Social expectations are often unclear or difficult to apply for students on the spectrum 
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Use of 
Evidence-

Based 
Practices

Individualized for 
Students

Data-Based 
Decision Making

Collaborative 
Home/ School 

Team

Components for Meaningful Participation
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EBP: Online Professional Development 

7

Courses for General Educators Courses for 
Early Childhood Educators 
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EBP: Professional Development Workshops 
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Teachers Need Tools
Comprehensive Curricula 
for students with ASD
Visual Supports
Progress Monitoring
IEP Goals
Training for General 
Educators
Self-Assessment on 
Quality Program Indicators

Fidelity of Implementation 
Checklists
Lesson Plans
Technology
Guides to the Common 
Core
Transition Planning Across 
Grade Levels
Post-secondary

10

The Links Curriculum
Secondary

12

Use of 
Evidence-Based 

Practices

Individualized for 
Students

Data-Based 
Decision Making

Collaborative 
Home/ School 

Team

Components for Meaningful Participation

9

STAR Program
Preschool-Elementary

11

Curriculum-based Assessment

Lesson Plans

Data Collection Tools

Visual Structure Can Help Students…
Focus on relevant information
Understand what is expected

Where do I go?
What do I do when I get there?
When is it over?
What do I do next?

Decrease anxiety
Reduce challenging behavior
Increase independence
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Student Schedules
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Supports for Work Completion
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Behavior Supports
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Transition Routine
Teaching Independence with Written Visual Supports
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Supports for Organization

17

Academic Supports
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Differentiated/Theme-Based 
Instruction

20

Using Visual Supports for Peer Buddies
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Student Assessment and Progress Monitoring
Identifies Areas for Skill Acquisition
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Overall Student Progress by Content Area

Baseline Data Final Probe

Independent Work
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Use of 
Evidence-Based 

Practices

Individualized 
for StudentsData-Based 

Decision 
Making

Collaborative 
Home/ School 

Team

Components for Meaningful Participation
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Monitor Outcomes
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Use of 
Evidence-Based 

Practices

Individualized 
for Students

Data-Based 
Decision Making

Collaborative 
Home/ School 

Team

Components for Meaningful Participation
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Parent Involvement

28

National Autism Center (2009):
The values and preferences  of parents,  
care providers, and the individual with ASD 
should be considered.

National Research Council (2004):
Characteristics of effective interventions 
include “ inclusion of a family component, 
including parent training.

Effective Parent Communication and Supports
Secondary Students: Parent Collaboration

30

Team Implementation
IEP goals 
Connection to the general education curriculum 
Alignment to standards 
Consistency of instruction across classroom, school, and grade 
levels
Trained instructional staff
Parent involvement and training supports student learning in 
diverse settings
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Team 
Implementation

Effective Parent Communication and Supports
Preschool-Elementary Parent Training

Session 1: First Stop: Identifying Strategies  that Work

Session 2: Why Does My Kid Do That? Answering the Whys with Behavioral Principles

Session 3: Teaching and Reinforcing Receptive Language Skills

Session 4: Teaching Kids Appropriate Communication and Language Skills

Session 5: Same Stuff, Different Day: Teaching Skills Through Functional Routines

Session 6: Visualize It: Using Supports Effectively

Session 7: Challenging Behavior: Taming the Tantrum 

Session 8: Map it Out: Writing Effective Behavior Support Plans

Session 9: The Fun Part: Fostering Play and Social Skills

Session 10: Overcoming Mealtime Challenges

Session 11: The Small Stuff: Mastering Fine Motor Skills

Session 12: Bathroom Break: Tools for Toilet Training
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Look to the Future

31
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Component of  
Inclusive Setting Expectations Needs Support

Routines (e.g. snack, lunch, 
recess, arrival, departure)

Participates in most routines independently 
or with minimal teacher assistance (e.g. one 
verbal reminder sometimes)

Attention /  
Following directions

Follows teachers’ directions independently 
most of the time

Social communication
Engages in conversation with peers following 
appropriate social conventions (taking turns, 
sharing ideas, etc.) most of the time

Play and peer interaction

Initiates play interactions with peers;
Plays cooperative games;
Shares materials to make collaborative 
projects and/or takes turns during play

Group instruction Sits with peers and engages in the activity 
independently most of the time

Academic activities
Participates in most or all academic or  
pre-academic activities independently  
(using environmental cues only)

Transitioning between 
activities

Transitions between activities in the general 
education classroom independently  
(using environmental cues only)

Working independently
Works on independent tasks with the same 
environmental supports provided to general 
education students 

Inclusion Support Checklist

© Star Autism Support 2019Inclusion Support Checklist

Consider the student’s participation in various components of an inclusive setting to determine where they might need 
additional support to improve the quality of their inclusive experience. Use the Inclusion Support Recommendations to 
generate ideas that will help you meet individual needs within the general education environment. 



Have you ever sat through a staff meeting, listening to educators discuss curriculum mapping and standards-based instruction, while 
thinking to yourself, “How is this ever going to work for my students?” We certainly have.
Students with disabilities need high quality instruction; however, it can be a challenging task to make general education standards 
meaningful and relevant for students with significant disabilities. Fortunately, standards-based instruction doesn’t have to be complicated. 
Try these simple steps to bridge the gap between standards-based instruction and your students’ current needs.

STEP 1: ASSESS WITH ACCURACY
Complete a STAR Student Learning Profile and/or the Links Lesson Assessment to take a snapshot of your student’s current skills. 
To plan meaningful instruction, you need to know where your students are currently functioning and identify appropriate learning targets. 
Once you’ve measured your student’s current skill set, you’ll be able to write IEP goals, and identify standards-based lessons.

STEP 2: DEVISE A PLAN
Write IEP goals that are aligned to standards-based instruction. Review this flow chart that outlines 
the relationship between goals and standards.
Goals should be aligned to standards, but do not have to be mirror images of the grade level 
standards. Identify prerequisites of the grade level standards and write IEP goals based on these 
prerequisites.

STEP 3: BREAK IT DOWN
Break down the big ideas of each standard. What are the basic skills that the student needs to 
know in order to meet the standard? Once you have identified the big ideas, develop lesson plans. 
Did you know that STAR has done the work of aligning lessons to the Common Core curriculum for 
you?
Check out our Common Core Curriculum Alignment documents located in the State Standards 
section of our website.

STEP 4: LINE UP LESSONS
First, identify specific targeted skills and grade level examples before determining lessons in the STAR and Links curriculum. This helps 
clarify the alignment between prerequisites and grade level standards. Create a document aligning all correlating STAR or Links lessons 
to specific grade level standards. Once fully developed, a lesson alignment tool like this can be a valuable resource to reference while 
discussing curriculum alignment with administration, parents, teachers, and aides. 

STEP 5: COVER YOUR BASES
Supplement STAR and Links lessons with materials from the Media Center. Did you know that STAR releases original, fun content each 
month geared specifically toward social studies and science topics? You can find these resources in the monthly Themes First! and 
Featured Routines units.
Incorporating activities from the Media Center and Featured Routines is a simple and fun way to ensure that all curriculum areas are 
addressed in your classroom. 
With this roadmap to guide you through the process, you’re ready to integrate the standards into your instruction—but don’t forget to use 
the most valuable tool in your arsenal: collaboration. Gather a team together, divide up the grade level standards, and create a bank of 
standards, lessons to teach to standards, and example IEP goals. Use the lesson alignment worksheets and planning tools, and the next 
time you sit through a staff meeting, you’ll be armed with the tools to make standards-based instruction work for your students.

Email: information@starautismsupport.com  |  Visit us at: starautismsupport.com

STANDARDS INTO YOUR INSTRUCTION
FIVE SIMPLE WAYS TO INCORPORATE 




